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The Framework: vision and
purpose

The Victorian Early Years Learning and Development framework advances all children's learning
and development from birth to eight years. It does this by supporting all early childhood
professionals to work together and with families to achieve common outcomes for all children,

In this Framework, the term ‘Early childhood professional’ includes any person who works with
children between the ages of birth and eight years. It includes, but is not limited to, maternal
and child health nurses, all early childhood practitioners who work directly with children in early
childhood settings (educators), school teachers, family support workers, preschool field officers,
inclusion support facilitators, student support service officers, primary school nurses, primary
welfare officers, early childhood intervention workers, play therapists, health professionals

and teachers working in hospitals, and education officers in cultural organisations. Appendix 1
describes the roles of these professionals in more detail.

The Victorian Framework is informed by the principles of the United Nations Convention on the
Rights of the Child (198g) and the Victorian Charter of Human Rights and Responsibilities Act
2006, The United Nations Convention on the Rights of The Child advances an image of children
as subjects of rights and full members of society, capable of participating in their social worlds
through their relationship with others, These principles are consistent with contemporary early
childhood research,

Advancing children’s learning and development from birth to
eight years

Children learn from birth and their learning and development at each stage of life forms the
foundation for the next, During the period from birth lo eight years, children experience more rapid
brain development and acquire more skills and knowledge than in any other period in their lives.
By the tire they enter school, children have already developed key communication, learming and
thinking skills: learned to build and maintain relationships; and formed a strong sense of their
own identity. These skills and knowledge are the foundation for leaming at school, and for

lifelong learning.

Victarien Farky Years | earnbne and Development Framewoerk for Childeen from Bicth to Cieht Years [



The Victerian Framework sets the highest expectations for every child,
It identifies five Early Years Learning and Development Outcomes far atl children:

& Children have a strong sense of identity

-

Children are connected with and contribute to their world

-

Children have a strong sense of wellbeing

Children are confident and involved learners
#  Children are effective communicators.

The Victorian Framework describes each of these Outcomes far children from birth to eight
years, linking the learning outcomes from the Early Years Learning Framework for Australia
to the Victorian Essential Learning Standards (VELS) Levels 1 and 2. The Outcomes provide
a shared language for all early childhood professionals and families to use when planning
for children's learning and development.

The Victerian Framework identifies eight Practice Principles for Learning and Development,
which describe the maost effective ways for early childhood professionals to work together
and with children and families to facilitate leaming and development. These Principles are
based on the pedagogy of the Early Years Learning Framework for Australia and the P-12
Principles of Learning and Teaching, and on the latest international evidence about the
best ways to support children’s learning.

In addition, the Victorian Framework emphasises the importance of supporting children's
and families’ transitions as they move within and across services throughout the early
childhood period.

The diagram below depicts the three elements of the Victorian Framewaork and the
impaortance of early childhood professionals working with families and children to advance
learning and development.

Figure 1: Elements of the
Framework

[ Victosian Enely Yesrs Learning and Development Feamework T Childeen fram Birth te Eight Years
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A framework for all children in Victoria

The Victorian Framework recognises that children’s leaming and development takes place
in the context of their families, and that families are children's first and most important
educators. Families provide children with the relationships, the oppartunities and the
expernences that shape their leaming and development.

The Victorian Framework acknowledges that the families and communities in which
children live are diverse, and children’s learning and development is enhanced when early
childhood professionals respect their cultures and ways of knowing and being.

In particular, the Victorian Framework recognises and respects Aboriginal cultures and the
unigue place of these in Victoria's heritage and future. Learning about and valuing the place
of first nations peaple will enhance all Victorian children's sense of place in our community,

The Victorian Framework recognises that every child will take a unique path to the five
Qutcomes and that all children will require different levels of support, seme requiring
significantly more than others.

Supporting children’s learning and development in Victoria

Children and families in Victoria have access to a range of services that support leaming
and development. From the birth of their children, all families have access to maternal
and child health services. Maternal and child health nurses work with families te support
children's learning and development,

Families can also access a range of early childhood services, including playgroups, long
day care, family day care, occasional care, outside school hours care, kindergartens and
schools, as well as sporting, community education and cultural organisations. Cultural
oiganisations include libraries, museums, botanic gardens, galleries and zoos,

Victorian Carly Yemes L earning and Development Framework for Childeen Trom firth g Tlghl Yezrs 7



Targeted and intensive services provide learning and development suppart for children
and families, These include child and family support services, and early start kindergarten,
as well as a range of community, primary and specialist health services. In addition, the
early childhood intervention system in Victoria works with families to support children's
inclusion in early childhood services and schools.

Throughout the first eight years of children's lives, all early childhaod professionals
working in these seltings collect important information, which provides a rich picture of
each child's learning and development. It is important that families and early childhood
professionals access and share this information so that they can build a whole picture of
the child to facilitate each child's leaming and development,

Using the Framework

The Victorian Framework provides a common language to describe children's learning and
comman principles to guide practice. It complements the discipline-specific resources
that support early childhood professionals working with children and families. It assists
all professionals to work together and with families to support children's leaming and
development. A list of the discipline-specific resources is at Appendix 3.

The Victorian Early Years Leaming and Development Framework will be supported by a
number of Implementation Guides. These implementation Guides will be developed

in partnership with the early childhood profession. They will provide detailed practice
examples, case studies and guidance about how the Practice Principles for Learning
and Development can be used to support children's learing and development; and
more delailed descriptions of children's learning and development in the five Early Years
Learning and Development Qutcomes, They will be developed for a range of audiences,
including families, early childhood educators working in a range of setfings, and early
childhood professionals more broadly.

o

Victorian Easly Yeass Learning and Develapmend Framework far Childeen from Eirth to Eight Years
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Practice Principles for
Learning and Development

Children's learning and development is holistic, advancing simultaneausly in the areas of
health, cognition, personal and social development, and wellbeing.

Children’s learning and development is advanced when they are provided with
oppaortunities, support and engagement within their families and in partnership with

early childhood professionals.
‘Eniritucling refers to a range of human By acknowledging each child's identity, culture and spirituality, and responding
EXPERENCES, meluaing o sense of awe g sensitively to their emotional states, early childhood professionals build children's
nder, @ search for purpose and meaning, confidence, sense of wellbeing and safety and willingness to engage in learning.
and on cxpioration of being ond knowing The Practice Principles for Learning and Development, which are outlined below, are

the foundations for professional practice for early childhood professionals warking with
Victorian children from birth to eight years and their families, They are based on the
understanding that when professionals establish respectful and caring relationships
with children and families they are able to work together te deliver effective learning and
development experiences relevant to children in their local contests. These experiences
gradually expand children’s knowledge and understanding of the world and promote
their health, safety and wellbeing.

The Practice Principles integrate the pedagogy that forms the basis of the Early Years
Learning Framewark for Australia with the P-12 Principles of Learning and Teaching,
which inform the work of teachers in Victorian schools. The Practice Principles are based
on the latest international evidence about the best ways to support children’s leaming.
They are interrelated and designed to inform each other.

The Practice Principles are arranged into three categories:
Collaborative

1 family-centred practice

z partnerships with professionals

3 high expectations for every child

Effective

4 equity and diversity
g respectful relationships and responsive engagement

& integrated teaching and learning approaches
7 assessment for learning and development

Reflective

g reflective practice,

Victorian Carly Years L eaming and Development Framework for Chilkdren from Birth Io Feghl Years Q



1 Family-centred practice

Children learn in the context of their families and families are the primary influence on
children's learning and development. Professionals too, play a role in advancing children's
learning and development. Professionals engage in family-centred practice by respecting the
pivotal role of families in children's lives. Early childhood professionals:
+ yse families’ understanding of their children to support shared decision-making about
each child's learning and development
+  create a welcoming and culturally inclusive environment where all families are encouraged
to participate in and contribute to children's learning and development experiences
* actively engage families and children in planning children's learning and development
+ provide feedback to families on their children's learning and information about how

families can further advance children’s leaming and development at home and in the
community.

2 Partnerships with professionals

Early childhood professionals are from diverse professional backgrounds. They use
multidisciplinary approaches to provide better support to families and draw on the skills and
expertise of their peers.  Early childhood professionals:

= work collaboratively to share information and plan to ensure holistic approaches to
children’s learning and development

= understand each ather's praclice, skills and expertise, and make referrals when
appropriate

¢ acknowledge the significance of transitions within and across early childhood services

and schools, and ensure that children understand the process and have an active role
in preparing for these transitions

*  build on children's prior leaming and experiences to build continuity for their leaming
and development from birth to eight years of age.

3 High expectations for every child

Every child has the ability to learn and develop. Having high expectations is especially
impaortant in achieving better outcomes for the most vulnerable children. Some children
require additional supperts and different learning experiences and opportunities to help
them ta learn and develop, Early childhood professionals:

= commil to high expectations for all children's learning and development
+ ensure that every child experiences success in thelr leaming and development

+ recognise that every child can learn, but some children require quite different
opportunities and supports to do this

= work with families to support children's learning and development at home and in the
community.

10 Victorian Early Years Leaming and Development Frarmewark far Childeen Tram Birth o kight Yeare
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4 Equity and diversity

Children's personal, family and cultural histories shape their learning and development,
Children learn when early childhood professionals respect their diversity and provide them
with the best support, opportunities and experiences. Early childhood professionals:
* sppport children's evolving capacities to learn from birth
& gnsure that the interests, abilities and culture of every child and their family are
understood, valued and respected
*  maximise opportunities for every child
#  jdentify areas where focused support or intervention is required to improve each
thild's learning and development

+ recognise bi- and multi-lingualism as an asset and support these children to maintain
their first language and learn English as a second language

+ promote cultural awareness in all children, including greater understanding of
Aberiginal and Torres Strait Islander ways of knowing and being

* support children to develop a sense of place, identity and a connection to the fand

* encourage children as active participants for sustainability, influencing the quality of
life now, and for future generations,

5 Respectful relationships and responsive engagement

From birth, secure attachments formed through warm and respectful relationships with
familiar adults are fundamental to children’s learning and development.

These relationships protect, regulate and buffer children. They provide a secure base that
helps children to feel safe and confident to iry new things and to leam.

Interactions with children and families inform early childhood professionals’ knowledge
of children's distinctive interests, skills, cultures and abilities. This is crucial to providing
positive experiences and a safe and stimulating environment that will encourage children
to expand their capacities and deepen their knowledge and understandings.

Early childhood professionals:
+ initiate warm, trusting and reciprocal relationships with children
» provide safe and stimulating environments for children

* develop learning programs that are responsive to each child and build on their
culture, strengths, interests and knowledge to take their learning and development
forward

+ understand, communicate and interact across cultures by being aware of their own
world view

« respect the views and feelings of each child.

Yietprian Carly Years Learning and Devetepment Framework for Childzen from Rirth fe Tight Years 1



6 Integrated teaching and learning approaches

Early childhood professionals recognise that a gradual shift in emphasis ocours over the
first eight years of a child's life, along a continuum from play to more structured learning
in formal settings. Early childhood professionals apply strategies to support sustained and
shared interactions with children through play to more fecused experiential learning.

Learning is an active process that must involve children’s engagement. Play is essential for
its ability 1o stimulate and integrate a wide range of children's intellectual, physical, social
and creative abilities. Active engagement with, and attunement to children in their play
extends and supports their learning, Shared, sustained conversations are also a powerful
and important feature of active adult engagement. The integration of child-directed play
and learning; guided play and learning; and adult-led leamning is illustrated in Figure 2.

Figure 2: Integrated teaching and learning approaches

Adult-led learning

Guided play and learning

Child-directed play and leaming

12 Victorian Early Years Learning and Oevelopment bramevrork for Chitdeen from Birth e Bight Years
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Early Childhood Professicnals:

+ encourage children to explore, solve problems, communicate, think, create and construct

+ use their judgement to support children's learning and development through a
combination of child-led and adult-led play-based leaming, as well as active teacher-
led learning

+ create physical environments that support a range of opportunities for learning and
physical activity, both indoors and outdoors

v build on children's interests, abilities, cultures and previous learning experiences to
extend their thinking, leaming and development

¢ use child-centred approaches to explicitly teach particular knowledge and skills

* recognise the connections between aspects of children’s leaming and development.

7 Assessment for learning and development

Assessment is designed to discover what children know and undérstand, based an what they
make, write, draw, say and do. Early childhood professionals assess the progress of children's
learning and development, what children are ready to leam and how they can be supported.

All children benefit when assessmen! reflects a whole-child approach, providing an holistic
view of [earning and development. Early childhood professionals use a range of assessment
tools, processes and approaches to build on prior learing, avold duplication and add value.

Early childhood professionals understand that families play a vital role in their children's
learning and development. Early childhood professionals are aware of the health and
wellbaing of tha family when planning for the child's learning and development.

Early childhood professionals assess children's learing in ways that:

+ inform their practice

* include children's views of their own leaming

*  are authentic and responsive to how children demonstrate their learing and
development

= draw on families’ perspectives, knowledge, experiences and expectations

« consider children in the context of their families and provide support to families
when necessany

*  value the culturally specific knowledge embedded within communities about
children’s learning and development

= are transparent and objective, and provide families with information aboul their
children’s learning and development, and about what they can do (o further
support their children

+ gather and analyse informatien from a wide range of sources to help them assess
and plan effectively

= provide the best possible advice and guidance to children and their families.

Victorian Carly Yesrs Learning and Development Framework for Chitdren from Birth to Cipht Years 13
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8 Reflective practice

Childrens learing and development is advanced when they experience interactions with
highly effective early childhood professionals. Early childhood professionals become

more affective through critical reflection and a strong culture of professional enguiry, Early
childhood prefessionals:

+ gather information that supports, informs, assesses and enriches decision-

making about appropriate professional practices

continually develop their professional knowledge and skills to enable them 1o
pravide the best possible learning and development opportunities for all children

promote practices that have been shown to be successful in supporting children's
learning and development

use svidence to inform planning for early childhood experiences and practice
+ challenge and change some practices.

14 Vietnrisn Eacly Years Legrning and Development Framework for Children Trem Bisth 1o Bight Years
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Early Years Learning and
Development Outcomes

The Victorian Framework identifies five Outcomes for all children from birth to eight years:

. Children have a strong sense of identity (identity)

. Children are connected with and contribute to their world (community)

. Children have a strong sense of wellbeing (wellbeing)

* Children are confident and invelved learners (learning)

. Children are effective communicators (communication).
Children learn at different rates, in different ways and at different times. Their
development is not always easy or straightforward. For some children and families,
learning and development involves considerable struggle and requires much
perseverance, Therefore, different kinds of support and engagement will be required,

Early childheod professionals use the Practice Principles for Learning and Development to
provide the support necessary for every child to learn and develop.

The descriptions of the five Outcomes included here are neither exhaustive, nor
extlusive, The tables show the link between the outcomes from Lhe Early Years Leamning
Framewaork for Australia and the VELS. They provide examples of children's learning and
develepment. They can be used by early childhood professionals to design experiences
and opportunities for advancing children’s development and assessing children's progress
toward these Quicomes. The five Cutcomes provide a commen language to support
collaborative approaches between all early childhood professionals and families,

Victorian Carly vears | earming and Development Framewark Sor Children from Rirth 1o Cight Years 17



Outcome 1: Children have a strong sense of identity

Relationships are the foundations for children’s construction of identity. In order to form a
strong sense of self, children need to build secure relationships first within the family and
then with caring, attentive adults in other settings. For babies and young children, strong
attachments are critical. Children's positive experiences of relationships and places support
their understanding of themselves as secure, significant and respected individuals. A positive
zense of identity strengthens children's interast and skills in being active participants in their
communities.

Children develop a sense of autonomy and a sense of agency when they seek and accept
new challenges, use their bodies effectively and make new discoveries. They increasingly
cooperate and work collaboratively with others,

In early childhood, children begin to take the initiative by asking guestions and attempling
small projects. With support, children begin to reflect on their achievements, acknowledge the
value of persistence and enjoy their accomplishments,

As children develop a more knowledgeable sense of self, they reach out and communicate the
need for comfort, assistance and companionship, Dramatic play is a way to explore different
identities and different points of view. All children, with support, can develop a strong sense
of self and learn to interact with others with care, empathy and respect. As they show interest
in others and in being part of a group, children can participate in play with others and begin
to develop friendships. This confidence can be transferred (o a range of social situations and
children can increasingly recognise and accept that there are consequences for their actions.

The maintenance of first or home languages has a significant and continuing rele in the
construction of identity, This is supported when early childhood professionals respect
children's cultures and languages.

Early childhood professionals’ respect for diversity assists children to begin to appreciate
the similarities and differences between individuals and groups, including different cultural
groups. Children develop a deeper sense of identity through participating in cultural
experiences and celebrations,

18 Vietorian Early Years Learning and Development Framework foe Childrern from Birth 1o Eighit Years
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Early Years Learning and Development Outcome 1: Children have a strong sense of identity

EARLY TEARS LEARNING FRAMEWORK: BIRTH TO 5 YEARS
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Outcome 2: Children are connected with and
contribute to their world

From birth, children live and learn with others in families, early childhood settings and
local communities.

Children's connectedness with and different ways of hebnngingi'o people, country and
communities help them to learn ways of being, reflecting the values, traditions and
practices of their families and communities.

As children move into early childhood settings and then schools, they broaden their
experiences, relationships and communities.

{‘rﬂrtlmt and with.opportunity and support, the ways in umkh mﬂdmn connect and
part{dpatn with others increase. Participating in their communities smn:lhens children's
sense of identity and wellbeing. :

Babies participate through crying, imitating and making sounds to show their level of
interest in relating to or participating with others. Babies’ learning is strengthened when
adults respond to their cues and observe and follow their lead.

Toddlers participate and connect with peers through such gestures as offering their toys to
a distressed child, or welcoming a new child enthusiastically. Older children show interest
in how others regard them, and develop understandings about friendships. They come to
realise that their actions or responses affect how others feel,

Children learn to live interdependently with others and within different environments.
This occurs when they participate collaboratively in everyday routines, events and
experiences and have opportunities to contribute to decisions. Some children require
carefully constructed experiences to support their participation in a variety of community
connections, Some children may require explicit direction and support to remain safe,

With support, children establish their own important friendships with other children. They
explore their responsibilities and rights and those of others in familiar settings, such

as the family, groups, the classroom and the playground. They begin to think in terms

of other people's feelings and needs, and respond to diversity with respect. Stories and
group discussions assist children in talking through conflicts, supporting development of
social skills and tolerance for others.

Children show concern for others and practise peaceful and inclusive ways of resolving
conflicts. This includes using appropriate language and actions. With support, they
regulate their own behaviour and find positive ways of managing frustrations.

Children show increasing awareness of themselves as part of the environment and the
broader society. Environmental sustainability provides important learming experiences
centred on a commitment to making the world a safe place to live. They become aware of
the impact the environment can have on them and future generations by exploring how
and why environmental factors affect their lives.
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* What community do we belong to?"

"My mummy, doddy; they are my porents”™
Maolly, Age 5 years,

“Kinder™ Cody, Age 5 years.

“On earth” Maolly, Age 5 years.
“The planet” Kate, Age s years.
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Early Years Learning and Development Outcome 2: Children are connected with and contribute to their world

EARLY YEARS LEARNING FRAMEWORK: BIRTH TO 5 YEARS VELS LEVEL 2: GRADE 1 AND 2

Children develop a sense of belonging to groups and communities and an understanding of the reciprocal rights and responsibilities necessary for active civic participation

mhmhmmmdﬂlm
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Lake achion b dssint other chitdren Lo participale in okl peoups
bimaden theis undersianding of M woild in which they e

EprHs 0 opinion in matiers that afect them

b o their gwn Soecial wperibaces o eplore oaber ways of bebiag
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Children become socially responsible and show respect for the environment
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Children respond to diversity with respect
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Outcome 3: Children have a strong sense of wellbeing

During early childhood, the foundations for sorial, emotional and spiritual wellbeing are laid. | really like doing bother work” Aidan
Wellbeing includes good mental and physical health, feelings of happiness and satisfaction. Age & Years.

Relationships that are warm and supportive assist babies to express feelings such as joy, "Bother time™ is when the children
sadness, frustration and fear, and support strong attachments. Children's resilience helps discuss issues which are concemning
them to regulate and balance their emations to cope with day-to-day stresses and challenges.  them, They gather together and each
The readiness to persevere and ‘have a go’ when faced with unfamiliar and challenging child is encouraged to give their views.

learning situations provides children with a sense of achievement. It also teaches children to
be flexible and adapt to new environments and events. With support and guidance, children
can learn to manage disappointments, frustration and loss.

Babies" and young children’s learning and physical development are evident through
their movement patterns, from physical dependence and reflex actions at birth through to
the development of spatial awareness and the ability to move around their environment
confidently and safely.

Children progress through the development of basic maotor skills - running, jumping, hopping,
balancing and skipping — on to the complex integration of sensory, motor and cognitive
systems required for the playground games and organised experiences that characterise the
early years of school. Dance and drama experiences combine stillness and movement and
children learn to create and perform simple rhythmical movement sequences.

Children develop self-reliance and confidence in personal hygiene, care and safety for
themselves and others. Routines, rituals and rules, such as hand-washing, toileting and
packing away, provide opportunities to learn about health and safety.

A healthy diet is essentizl for healthy living. Early childhood settings provide many
opportunities for children to experience a range of nutritious foods and to learn about food
choices from early childhood professionals and other children. Children alse gain a basic
understanding of the aspects of an active lifestyle.

22 Victorian Early Years Leaming and Developraent Framewotk for Children from Bleth ta Eight Years
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Early Years Learning and Development Outcome 3: Children have a strong sense of wellbeing

EARLY YEARS LEARNING FRAMEWORK: BIRTH TO 5 YEARS | VELS LEVEL 1: PREP

This is evident, for example, when children:

demonstrate tnost and confidence

remain accessibde to others at times of distrese, confugion and frustration

share hismaur, happaness and satisfaction

seekout and accept new chalbenges, make new discoverpes, and celiebrabe their own
effoais and achieverents and those of others

inceeasingly conperate and work collaborathvely with ndhers

enjoy moments of solfude

recognise theit indbvidical achievermaats

make chodoes, aocepd chalienges, Lake considered fisks, manage change and Lope
with frustrations and the unexpected

sk an increasing capatity bo undersiand, self-regulate and manage their
emotions in veays that reflect Ube beelings and meeds of others

experiance and thare persanal successes in learning and initiate apportunities for
rew bearning I thelr home languages or Stacedand Australian English
ackpowledge and aoept alfimation

asserl their capabslities and independence while demonsirating increasing
awaseness of the needs and rights of ethers

recogrese the contributions they make to shared projects and experiences.

= 5 = = &

identify the qualities of a friend and demonstrate care for other students
condribute to the development of pocitive social retationthips in 3 range of contexte
use appropriate language and actions when nesobang conflict

describe bash skilks requined lo work copperatively in grougs

eaprtore thelr emotions and bdentify the different ways in which people express and
respand lo emotions

learn R canthded, sunport dad sncoarage others o shade equipmen and o adheie
fe rubes that 2id participation and ooperation

start identifiing mew thdngs they can do and the responsibilities associated with
1hese

begin to reflect on themsebers as bearmers, in particslar on their feelings about
learning, by responding to spen-eaded stabements such 35 Tm protd of this
because .’
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VELS LEVEL 2: GRADE 1 AND 2
Children become strong in their social, emotional and spiritual wellbeing
This develops, for example, when students:

Thlld-“lllﬂ-ﬁ, for example, when students:

e = om

distuss the way various situations and behaviours affect the way they feel, and
develop personal recponses to such behavicurs and situations

exphain the contribution rubes and procedures make to safe conduct of games and
W vities

eaplore people's needs af variows stages of develapment and recogeise that some
needs apply o all stages of life

diseribe what by like sbout themsetves, how they are similar to others and how
ety are unique

dentify the fesfings and needs of other peaple

identily and acoept that there are consequences for their actions

{ake appropriate steps to reselve siemple conflicts

with suppodt, describe their contribution 1o the actvities of the team,

Children take increasing responsibility for their own health and physical wellbeing

ﬂ'll:l- is evident, for example, when children:

recognise and commuanicabe thein bodsly needs (for example thirsd, hisnger, nest,
comnfort, physical ackivity)

are happy, bealthy, safe and are connected fo others

engage in increasingly complex sensory-mator skills and mowement patters
combane groas and fine motor movemant and balance to achiewve increasingly
complen patlerns of sctivily, including damce, creatiee movement and diama

se thedr sensory capabilities and despositions with increasing integration, skill and
purpose lo explore and respond lo their workd

demonsirate spatial awaresess and orenl themsehes, moving arsand and through
thair emvisonments confidently and safely

manipulate equipment and manage tooks with increasing competence and siill
respond through mevement 1o iraditicnal and conlemporary music, dande and
starytelling of their cwn and oihers cultures

shaw an increasing awarentss of healthy Elestvies and good nulrilion

show ingreasing independence and competence in peraonal Bygient, care and
safiety for themsebves and others

show enthusizsm for participating in physical play and negotiate play spaces to
ensure the safety and wellbeing of themesives and others,

This develops, for example, when students:

L]

-

ace introduced to the basic principles of liviag an active and healthy life

eaplore basic health needs thad must be met to maintain or promote thelr Bealih
and to help them grow and develop

begin to develop Basic moter skills, inchuding running, jumping, hopping, balancing
participate in 2 range of movement patlens in Jquatie Bmacnments

use simple veabulary to desoribe movement, the phisical responses of their
bodies te activity and their Brefings about pasticipation in physical activity
regularly eagage in perlods of moderate o vigoreus physical ativiny

In dance and drama activities, combine stillness and movement, and share space
sabely with consideration fer others

in dance activities, leam to ceordinate breattdng and movement, copy and mirmar
movermenis, develop movenvent memany and awaseness of self in space

perform basic motor skills and mevement patiems, wilh or wilhout equipment, ina
range of esvironsueats

follow neles and procedures and share squipment and space safely.

This develops, for example, when students:

beegim R0y ichendify the benefits of sale behaviours and bearn how they can protect and
Increase thedr health and salety and the health and safety of otbers

regularly engage in sexsions of moderate to wigorous physical activity and describe
the link between physical activity and health

begin 1o adapt movement skills 10 changing eavironmental conditions

combase moles shills and movement patlerns during indidual and group activifies
create nd perform simple rivthmical movement sequences in resporse to simyli
demanslrate contrel when participaling in locomador activities requiring change of
speed, direction aad level

eaplain the coatribution rules and peocedures make 1o sale conduct of games and
aciivithes

wse equipment and space safely.
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“What do you do if you get stuck
when you're leaming something?”

“If you get stuck, Iry it again. If you
crente fear in yourself ithen you
can' t da anything™ Pranav, age 7

YBEIS

"I don'{ reafly get stuck except on
trampoline my legs got sore, and
mankey bors, shins go! Sore 3o/
frfed not fo do ™ Suhani, age g
VEars.

“Tell someone .l'f yerid heve g

problem, don't keep it fo yourself"

Ashleigh, age 7 years,

Victorian Carly Years Leaming and Developmen Framewar
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Outcome 4: Children are confident and involved learners

Children learn in the context of their families and community. Throughout the early years, children
acquire knowledge and skills that form the foundations of their later achievement. They learn how
ta learn and they develop dispositions for learning and a sense of agency, where children are able
to make decisions and choices, lo influence events and to have an impact on their world.

Babies axplore the world through touch, sight, sound, taste, smell and movement, Thieir sensory
and physical explorations increase brain development.

ill'hm babies and young children are Manﬂﬁmh&dmm wnndur and mm in
me Iﬁmlhewm ml:ouraaetl and. leulied‘tﬂbe wrhus*md mtfm;ia,slii;
participants in learning, they begin to develop positive dispositions for lifelong learning.

From their earliest years, children develop the view that learning s exploratory, fun and rewarding.
They use their imagination and curiosity to generate ideas, solve problems and apply that knowledge
lo new situations. With suppert, children expect to leam and they use their senses and their bodies
to explore the world around them and begin to develop simple explanations for observed phenomena.

Children consider why things happened and what they can learn from experiences, reflecting on
their own thinking processes and approaches to leaming,

Active involvement in learning builds childreén’s understanding of the concepts, créative thinking
and inquiry processes necessary for lifelong learning. They can challenge and extend their own

thinking and that of others through interactions and negotiations. Children's active nvelvement
changes whal they know, can do and value, and transforms their learning,

Long periods of uninterrupted play support children to invent, investigate and discover, using a
rich variety of open-ended materials and resources. When provided with many oppertunities and
a rich supply of natural and manufactured materials and tools, children create, build, sculpt, draw,
paint and construct.

Children learn with peers and share feelings and thoughts about learning from others. They bagin
to understand that listening to the responses of others can assist them to understand and make
new meaning of experiences. Children become more confident aver time in seeking assistance
from adults.

Children's increasing understanding of their environment forms the basis for their concept
development. As they develop, they generate guestions about situations and phenomena, and
make predictions.

Children broaden their learning about the world through connecting with people, places,
technologies and natural materials. They manipulate objects to investigate, assemble, invent and
construct. They explore ideas using imagination, creativity and play, and they use their own and
others’ feedback to revise and build on an idea.

Children need many opportunities to generate and discuss ideas, make plans, brainstorm solutions
to problems, reflect and give reasons for their choices. They investigate what products and systems.
can do, and how they work. Increasingly, they begin to use information and communication
technologies to assist their thinking and to represent whal they know and understand.

k for Children Frem Rinh o Cleht Years 25
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LEARNING

Early Years Learning and Development Outcome 4: Children are confident and involved learners

EARLY YEARS LEARNING FRAMEWORK: BIRTH TO 5 YEARS | VELS LEVEL 1: PREP VELS LEVEL 2: GRADE 1 AND 2

Children develop dispasitions for learing such as curiosity, cooperation, confidence, creativity, commitment, enthusiasm, persistence, imagination and reflexivity

This is evident, for example, when children: Thmsﬂwlnpef for example, when students: mmmmﬁ-rmmmmmm

* o saptess wonder and imenest in their smvinghmentt with encourapement and support, woadsr, quiction ind beonme adaaturous in their Begin to reflict o their thinking proceises

¥ N Curious 0 eniusiistic pRTTAInants in bt leaming thenking abiout Familiar contexts b AR b thadk Approaches whach they elieve Bl them laam medt effectively

¥ ke play lo ivestigate. imagne and explone e « wilh support, make beks with (Beir exsling enperiences and develop the view that »  Begin b rrcon their feefings and understanding abeut thelr [zaming, respanding b

v Tollow and extend thel owm intesesis with enthesizam, energy and conceniration Ieaeming Is exploratory, fun and rewrding prompts which help them ackaowhedge their successes, noting whene impeovements

¥ initia% and contribete ba play Experiences emerging from el own ideas v heginto reflect o thamsebves as laamers, in pastioular om thelr feeliags about leaming, coehd b made and reflacting on the sffort they put infe paricular ks

* paticipate in avariety of rich and meaningful imquiry-hased experiences by respanding v open-eaded stabements such as Tm proud of this hecarse 'andusing.  » begin to take responsibility for managing their tiew and rescurces within the contest of

¢ prronene 3nd exprience the satistaction of achievement vitud andy that Wistrane their reapontiet 1o Marsing, such 3¢ happy and unhappy faces stractuned tasks that hawe clear outomes amd 2 tef Eimaframe

«  persisl evenwhen they find a lask difficult. +  pflect o thew thinki for axample why Ehey Think whal ey eek st 4 (st and » understand thal people vie crealive, maginative and imventive thinking o help thes

‘take time to consider before cesponding met? haenan sreds and wants

* itk suppart, bearn fo manage their time and resources b complete short tasks »  develop imagiative and peactical design soletions o poblems, nesds and opporunities
v e Thedr imaginafion and curiosity 1o peserale idess +  eaperimen] math ways of enptessing 2ed communicating ideas and feelings 1o particolae
v begin o {ake iniliathe as leamers by asking muestions whes needsed and attempling autliences of for patisular purpases.

small progects,

Children develop a range of skills and processes such as problem solving, inquiry, experimentation, hypathesising, researching and investigating

1EE), YT ) Y W) I L) AL ] Tl ann pue BN e S18a AjEY Um ST

Tﬂihmfﬂrw when children: Tﬂshdnﬂupul for example, when students; Thiz is developed, for example, when students:
gty 3 wide variety of thinkey sbrategies b0 engape with stuations and soive problems, nesi Uiy semses b paploe bhe woeld around them, fee examgle the seasens, and lvinpaed = explore the commanity 2ed ervirsement sound them and inereasingly coatider postenis
2ond adapa these strategies to new situations nen-ling things and informatisn whith is bepond their imsediate experience
*  create and use representation (o organise. recead and communicale mathematical ideas v w5k a range of simple thisking tnols 1o gather and pencess information v begin o recognice that larning om mistakes is an impartant steribute of being 3 pood
el condepls * begin by develop simple explanations for the phesamena they ohsena: learnes
v make pradictions and geaeralisatioes about thelr dally sctivities, asphcts of the ratural - = articipane in very sisple investigations invobing obsenvation and measurement (e ¢ paticipate in and dewelop control over 2 range of logomotor activities that require 3
b aned errvineaments, sing patherss they teeerale of identily, dnd commniniiste erample mikisg and fiying kies) change of speed, direclion amd level
Thess wting mathematical lanpaage and symbels + develop an amaeeeess of spatial connepls Reough strucluned experenges within Thest ¢ pranrale quisioes aboul stuations zed phenomena and sugpes! sppanpriate forms
+  explore ther emvieonment immadiate envirnment f shmervations and measurements that 2ee sppregeiate for the imvestiration of their
+  manipulate objects and experimeat with (ause and effect, Iridl and erior, and malion * omnt the sive of small sets wsing the numbers e 1o 20 question
*conirbute ceasinectively Lo mathematical discessions and arpements v e ordinalnombery o desonbe e poaition of slemants in 2 et from Best i (enth b repean obaavatians oves tanE 1o make predictions.
+ st oefiecrive thinking o comider why things happen and what canbe beamt from these = e matwrials. to model ad6ition and subtraction v beginiyrecognise simple pattens in data esed describe them in berms 1hal represent
ETDECINES. o ewcegmice, copy and draw peints, lines aad imphe fres-hand cunw conclugions draws from the dats
o ¢ bestsimple conjechines such 25 ‘nine is foar more than e’ & hell Ehe time 2k bours e hallbours using an aralogue dedk, ad hours and misgtes
+ identify bath twe-dimensional shapes, such 2 trianghes, dircles and squares. aed thiee: using 3 digitad chod
dimensional selids and obpechs, swch a5 baxes.and balls . arder numbers and cownt fo vooa by 15, 103 and weos
+ bekm bo give and follow simple direclions and describe locations in relation o other peopie. + Torm patterms and sets of numbers based on simple criteria, sutk s dd and even
and places niibare
v mahe megperements wsing inkomel wits wch 25 paces forbength, bricks for weight v gesoribe simple fractions such 25 ane haif, ont third and oot qoarter
+ begilo make estimales * i and sublract see- dnd bwi-digil numbers
¥ uskiaformal anits, seth o5 beartbeals dad hand daps, o regulacintenvait o measuneand 0 ceseribe and talculate simphe multiplication 2¢ rephated addiion, £ XS =G a5 e g
descride the passapr of time +apply siepde transhormations by shapes
+  place and orieatade shapes according o Simple destriptions, sech a5 meai 10!, ‘eside’, i+ wse both pon-uniform (for example hand: Spans) and weifsem (or example peacl length)
Froct oF, ‘hebind, ‘mee’ and 'undar’ nfoemipl measursment ity j
*  compare length, anea, capacity and mass of fomilia chiects using descripbive lems suchas = make, describe and compare measurements of length, area. volume, mass and time
onger’, tatler’, Teger', holds more’ and Teavier’ 1 e a fourhunction caloskatod, including wss of the constant addition function and x
+  consider the explanations of otters, they begin bo ask. "How do you know? and "What ke, bo check the accuracy of mental and written estimatices and, approximations and
makes you think that™, and comsider a range of povsible respomses sobutions 1o simple number sentences and equations
bk risks with Theit [sacming and Bbgin to usderstand that sistakes can be 2 vehadk for + vk with peers to develop a raege of creative Solutions and test them against ghen
furthe: leamiag chiteria
b devise e Follow wins of reCondieng Corgatitaons using U il kiys and wonind =i+ Resl e reth of compectones by attespting 1 Rind exescbes of counber-exissgles, i

of & Boue-Function Calculabed, explaring (pecial (a5es.
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WELS LEVEL 1: PREP VELS LEVEL 2: GRADE 1 AND 2

Children transfer and adapt what they have learnt from one context to another

11i| is evident, for example, when children:

engage with and (o-cesstrect learning,

develony an ability to mimor, repeat and peactise the actians of athers, either immediately
o lster

make conmections between experiences, concepls and processes

ude the processes of play, reflection and Swestization 1o problem-sahe

apply gentralisations from one siluation to ancther

ey out strabegies hal were effective 1o sobve penblesss im one SUStoN n 3 new Context
tratssfer knoabedge from oo Setting 1o antther,

Thhlsduelnpd,hrmnp&,ﬂumm

enfich their imaginatioas by playing games and maldng links between their pan experience
and thee kot i fuats

ask and answer simpht geeition for information and clarfication

ik and Ladkc abioud bew thein designs will sobee 3 probilers oo mee! 3 need, and refiect on
the steps thiy teok o Sesin and make thelr produt

beegin o ook bor simple piatbens in their obsenvations by classifying tamiliar items and by
looking for sisdlarities and Sferences.

ﬂ'ﬂslsd‘uﬂaﬂd for example, when students:

denelo shills in making acturate observations about peapke and events and begin o use
avariety of means to recand their ohsenations.

dewetop their owa eaplanations for the observtions they make 2ad leam o question the
stcuracy of ather prople’s explasatioes

devedesp skills inusing 3 range of saerees ofindormation when investigating seletted

questions

biegin to understand that propde are maoe likely to believe an explanation If evidente of
PRaSERS are provided

evesidher whather design sofutions work 3nd are Jppeopiale for the purpose for whith

© they wese ditignad,

Children resource their own learning through connecting with people, place, technologies and natural and processed materials

This iz avident, for example, when children:

"= E & = o= oW B & &

ngage in learming relasionships

bt their sesies 1o explote rabersl 3nd baslh envirpemnts

saperience the benefis sod plaasures of shared learning exploration

sxplore the purpose and function of 2 range of tools, media, sounds and graphics
manipilate fisoutoes th imvestigate, bake apart, assemble, invent dad constna
expeimeat with different iechnologies

s whrmation and comenications bechentagies (I0T) to investiate and peoblban-sobee
Explong ideas and theadies esing imagination, creativity and play

wse feadBack from themselvrs and olbers fo revie and build on an idea,

mshmhmmgmm

feam with peers and share feefings and thoughts abowt Inarning with athers

tresgin bo Understand that lstening ta the respbates of oihers can assist thim to make
sense of new experences ied provide usehul coes for leaming

imvrstigabe everyduy faslins produrts and recognive the basic chasatieristics and
materialy fingredients from which they are made and ho they are used

xphore (e dftrances between malural products and artefacts

play with and maaipulate marerials fisgredients in bath 2 free 30 Focusad manner by foster
development of thair design and tectaical siilis

learm characteristics and propecties of materialy, for mample Tough’, ‘ot 2nd Tieokly',
and processes, for example ‘measere’, ‘mix' and '’

use simple pictutes and models bo represent design ideas

use ciferent types of KT data such 25 b, imanes o numbers o shan their ideas
wxplons multimdia reusorces such as C0-R0Ms, TV and appmeed websites.

'I'hll is developed, for example, when students:

develop strategies Lo ose when feeling unceitin atout iarsing, such 38 seeking
assistance from teachers

Envestigate what producs and systems can do, how they work and whry they are the way
they ane

play wizh and mamipylate mateixls and o ingredisnts

think about, discuss ad describe the charscieristics and peoperties of materals (o
tuample “siroad’, ‘sueet'] and why they are Suitable for poducts and systems
Sevrlap basic desipn ideas

wse multimadia peoducts ind begin be Iink cribocally about thece resoures and how ey
hredp learning

‘ol and deseribe daity actvities and famifiar events wsing physical saterials, dingrams
0 maps.



Outcome 5: Children are effective communicators

Children communicate with others from birth, They begin by using gestures, visual and
non-verbal cues, sounds, language and assisted communication in forming relationships.
Over time, communication becomes more intentional.

Children's wellbeing, identity and sense of agency are dependent on their communication
skills and are strongly linked to their capacity to express their feelings and thoughts, and
to be understood.

Most children are innately social, creative and motivated to exchange ideas, thoughts,
guestions and feelings. Children respond non-verbally and verbally to what they see, hear,
touch, feel and taste. Through relationships with responsive adults, they take tums to
explore sound and movement patterns, sing songs and are exposed to chants and rhymes.

Maintenance of first language is important for children's identity, wellbeing,
communication 'arﬂ_la&mhg. Children can sﬁccmsiulhrlfim Engiish asa sﬁ:ond
Ianguége through quality exposure to English, explicit modelling and language teaching
and appropriate time to acquire the new language. This requires early childhood
professionals to be knowledgeable about the way children leam a second language, the
stages of acquisition and the recognition that children differ in their rate of acquisition.

In school settings, children may have the opportunities to leamn languages ather than
English (LOTE). For some children this may be an epportunity to continue their first
language, and for others the opportunity to learn a new language.

Children's rich spoken language, as well as thelr gestures and actions, underpin the
development of basic literacy and numeracy concepts.

Initially, children use symbols in play to represent and make meaning. Then they begin to

be aware of the rélationships betweéen oral and visual representations and to recognise
patterns and relationships and the connection between them. They recognise how sounds
are represented alphabetically and identify some letier sounds, symbols, characters and sign

=8 Victorian badly Years Lr.:-u.'.iug and Devebopmment Framevnrk tar Childien from Eirth 1 t'gh'_ Weare
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relationships, They also recognise the function and value of visual elements and use them in
art works to symbolise meaning, for example using colour in painting to express emotions.

Children express ideas verbally and use a wide range of media. They share the traditional
stories and symbaols from their own culture, re-enact well-known stories and use the
creative arts, such as drawing, painting and sculpture, drama, dance and movement.
They create and explore imaginary worlds through dramatic play and artworks that
communicate their ideas, observations and feelings.

Children begin to engage with a range of texts and media, obtaining meaning from them
and sharing the enjoyment of language in a variety of ways. Older children start to read
printed text from left to right and use information in context from piclures and other
spurces to assist in making meaning. As they progress through this period, children begin
to self-correct when reading aloud and distinguish between texts that represent real and
imaginary experiences,

Fundamental to this development is the understanding of how symbaols and pattern
systems work. Children begin to explore written communication by scribbling, drawing and
producing approximations of writing. Print-rich environments and adults who model and
respond to children’s written messages strengthen the progression to using conventional
letters, groups of letters and simple punctuation.

Ower time, children use simple texts about familiar topics and select content, form and
vocabulary in their writing. As their skills advance, they accurately spell frequently used

words and make use of known spelling patterns to make plausible attempts at spelling
unfamiliar words.

From an early age, children use information and communication technologies to communicate,
learn and play, using multimedia resources such as DVDs and websites. As children gain
independence in the world of information and communications technologies, they create and
display their own information in a way that suiis different audiences and purposes.

Victorian Darly Years | eaming and Development Framework for Children from Birth to Cight Yeags 20
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Early Years Learning and Development Outcome 5: Children are effective communicators

EARLY YEARS LEARNING FRAMEWORK: BIRTH TO'S YEARS | VELS LEVEL 1: PREP VELS LEVEL 2: GRADE 1 AND 2

Children interact verbally and non-verbally with others for a range of purposes

T!ds is svidant, for sxample, when children:
engage in eajoyable reciprocal intiactions using vertal and son-verbal language

* pegpond verblly and non-werbatly 1o what they see, bear, touch, feel and Laste

*  yse language and representations from play, music and 2 to share and project
EnEaning

*  contribute their ideas and experiences in play and small and large group distussion

* attend and give culturad cues that they ane listening to and undarstanding what is
said Lo s

& afe indeptadent commianicators who initiade Standasd Australian Eeglish and home
Language cemversations, and demansirade the ability bo mee! the sbeners reeds

+  interact with others to explore iexs and conoepts, chanity and challenge thinking,
negotiate and chare new understandings

*  convey and consiruct messages with purpase and confidence, building on Iercies
of home andor family and the brasder commupnity

* enchaage Keas, feelings and underdlandings using baguage and representilions
i play

v demonilrale an increasing understinding of medturemend and nlsber wsing
vocbulary fo describe size, ength, soleme, capadity and nasees of nambers

*  expeess ideas and feelings and undersiand and respect the perspectives of others

*  wielanguage lo communicate thinking aboul guantities o describe atiributes of
objects and collectinas, and to sxplain mathematical ideas

*  showintreasing knowledge, onderstanding and skill in comeying measing.

This develops, for example, when students in Standard Australian

EIl'.lFShll‘ld where applicable Languages Other Than English (LOTE):
expeess. ideas thaough mime and movesyent

v sing songs, chants and rhymes, listen to songs and explore thymes and word
strisctunes

& create twe- and three-dimensianal visual artworks based on imagination and

Fantasy and in resposse (9 evenpdiy ooturmendes

communicate feelings throwgh facial expression, gesture and noa-vocal language

frsten o and produce beief spaken bexts

sequente main ideas coberently in speech

speak at an appropriate vohame and pace bor listeners’ needs

self-comect by repheasing 2 statement or guestion when meaning is ned chear

a5k and answer simple questions

Follow simple instnections.

This develops, for example, when students using AUSLAN:

+  demonstrate simple signed sequences

+  poduce simple manaa signs and non - manual signs to participate in games and
activities.

T

This develops, for example, when students in Standard Australian

Enuihi! and, where applicable LOTE:

use echa songs and rounds

explure sound and movement pattems

listen to athers and respand aperopriately to what has besn said

centribute to group sctivities by making relevant comemeernits aed asking clarifing

queshions

listen o and produde spaken texts that deal with familiar ideas and information

*  listen to short iive of reconded presentations, them recall some of the main ideas
and information presented

v organise spoken bexts isiing simple featuzes to signal beginning and endings, using
biasic vecabelany, and winying wobume 2ad intanation patterns Lo add emphasts,

This develops, for example, when students using AUSLAN:

*  participate i real of simdated conversation aod everyday transactions by vl ating
and adapting madels,

Children engage with a range of texts and get meaning from these texts

Thlshnklmt. for example, when children:

This develops, for example, when students in learning Standard

[esten arvd respond b0 Sounds and pattemns in speech, chofies 3nd riymes in costext MI“I'I English:

* view and blen o prinbed, vivual and multiredia bexls 2nd respend with relevant
gestures, actions, comments and,for questions

*  singchasl rhrymes, jingles and songs

+ take om roles of liveracy and memeracy users in their play

*  begin to understand key literacy and sumerscy concepds and pracesses, such as the
sounds of iaguage, letter-sound relationships, concipts of print and the wiys that
Teats are Sbnschured

+ gxplore texts rom a range of Gilferent perspectives and begin to analyse the
Mmeanings

*  aclively use, engage with and share the enjoyment of language nd texis In 2 range
of wiys

v recogeise and sngage with written and oral culturatly constructed texts,

recegmise how saunds ane represeénied alphabetically and identily some sound-
letter refationships, match print and spaken text

+ e context and information about woeds, betters, combinations of betters and the
sounds associated with them to make meaning, and use iustrations to sxtend

mearing
o tead printed texts from left fo fight with retism smeep, and e top to botlom,

This develops, for example, when students leaming LOTEs:

& pecopniss how sounds are reprecented by letters /charsctars symbols,
This develops, for example, when students leaming AUSLAN:
L] recagnise simple sign sequences,

This develops, for example, when students in learning Standard

Australian English:

read imdependently and respond to shan imaginative and infarmative texis with

familiar ideas and information, peedictable structores, and 2 smail amount of

unfamifar vocabelary

*  predict plausible sndings for stories and infer characters’ feelings

*sellcorrect when reading sloud and describe strategies used o gain meaning

*  distinguish befween lexts that represent real 2nd imaginary experience

. arder maney amaunts in dollars and cends and canry oul simple money caltulations,

This dewvelops, for example, when students learning LOTEs:

+  read alowd and for meaning with woeds/characber symbols.

mlsmmwmmmm
ohtain meaning from noa-verbal commsanication bo follow imstnactions of (o wse the
infaemation for 3 purpose.

-
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EARLY YEARS LEARNING FRAMEWORK: EIRTH TO 5 YEARS | VELS LEVEL 1: PREP VELS LEVEL 2: GRADE 1 AND 2

Children express ideas and make meaning using a range of media

muummmmmﬂgm-mlm This develops, for example, when students in Learning Standard This develops, for example, when students in Learing Standard
use language and engage In symbedic play Lo imagine and cregle roles, scripds and .I.u:tlﬂluntnﬁhh Mﬂh‘lllll!nl:bhh
L wirile using commnkionsl of and h sed wonds and make use of known
R i L G Mﬂ:ﬁqmw"&h:nuw letbers, and simple’ pusscluslion, such as ﬁ”’mwﬂ" mu.;:-u speffing patierns to
*  wse the craalive arts, such & drawing. paintie. sculplure, drama, dance, «  wite shmple bexts about Bimiliar toplcs to convey Ideas, messages, feelings and +  use capital letters, full stops amd question marks comecthy
noviensend, music and story-tellisg, fo express bieas and make meaning ; infeamation +  selecl conbent, form and vocabulasy depending on the purpose for writing
¢ experiment with ways of expressing ideas and mearing using a range of media * make performing and visial ants works that express and communicate experiences, ¢ link idens in 2 vasiety of ways, using prosouns, conpunclions and adverbisl phrases
v |begin bouse images and appeoximations of letters and words to comvey meaning. tbservations, ideas and feslings, for exampte create and eapdone imaginary wirkis indicating time and place
(hreugh dramatic play *  write shael, sequenced texds that inchude same refated ideas abaut Familiar tanes
* impeovite dange in free and chiptbaned gonteats, and comvey idwas and infoamation bo known awediences
This develops, for example, when students learning LOTEs: .. (oreute ad presees pericrming a6 yisual i works
o vite simphe tents using letterseymbol charatare. * phanart works that cammunicate bdeas, concepts, observations and leelings and/
; OF Expatiences
Immlwi E.MWSHIMIMMSHI. make cholces about expeessive ways of using aic elements and/or conventians.

l'hhdmdp:,ﬁnrmmph,mn students learning LOTEs:
*  independently produce words/characters symbets in weiting and produce original

variatians en modeled wiithen sentences.
Children begin to understand how symbols and pattern systems work
rhlsiseﬂdnrt,ﬁtmmple, when children: mlsdwﬁaps.fﬂ'mmpl.t, when students: This develops, for example, when students:
whe wymbals in pliy ta itpreieal and mike meaning recegnise biw sounds are represented alphabetically and kdentify some sound- = recognise how sounds are repeesented alphabetically and Wentify some Soipnd-
*  bepinto make connections between, and see pattems in their feelings. ideas, Tettes/ symbels/ characters/ signs relationships letter relationships/ symbols /characters/signs
words and potiens, and thase of others #  sort sbjects acconding to basic criteria, such ag size, shape, colourand weight, and o pseavariety of thinking tanls b assist with recognising patterns in surounding
*  motice 3 predict the pattems of regular routings and the passing of time iddentify ard describe the similanities aad differerces between them events and objects
*  develop an enderstanding that symbols are 3 powerful means of communécation & groupobiects into sets (collections] and form simple corespandence (relationd) + mecognise the key slements of the calendar and place in sequence days, weehs and
and that ideas, thoughts and concepts can be repraseated through them between two sets, for example sharing pencils amang students months
= beginlo be aware of the relationships between oral, wiithen and visual & mecognise the contisuity of time and the natural cychis sich as day-night and the *  poedict the outosme of chance events, such as the rolling of 2 die, using qualitative
eprestnlations $8350N5 ierms such a5 'certain’, Hlely’, ‘unlikely’ and Sepossible’
*  begin to recognise pattems and relatioaships and the connections betweenthem  »  sequence days of the week v recognise and describe symmefry, asymmedry, ind (ongraence
*  beginbo sork categorise, order and compare collections and events and attributes  # begin bo recognise the unpredictability and uscertainty of everts suchastheroll & undwrstand and ésmploy colour growpings and relationships of colowrs, inchading.
of obeects and materials in theis social and natural wordds of a die primany, secondany, wanm and cool cobours, and their symbelism related 1o
= listen and respond bo sounds and patters in speech, stories and rhyme +  draw sasple piclorial maps from their diviloping memtal maps of families emolians and culturel symboliss
*  drawon memery of a sequence o complele 3 lask ETVEGREEALS & interpret comeentions] aed graphic music notations.
*  draveon their peperiences in constnacting meaning puing symbals. *  recogrise the lunction and value of visizal elements znd use them in artwarks to »  use acombination of everyday Lspuage and mathematical stxtements xnd symbale
symbolize meqming, for example e volour in painting Lo express emotions i describe maniputation and play with sets of numbers, shapes, cbiects and patieens,

o develop and celect vigual an works for commanity exhibitions
*  recogrsce and maintain 2 steady beat in simple metre.

Children use information and communication technologies to access information, investigate ideas and represent their thinking

This is evident, for example, when children: Thhﬂﬂﬂmhrmm when students: ﬂﬂsdﬂﬂmformmll.mnm
® identify ke pces of technologies in evengday life and use redl or imagingry %8 3 mouse 1o control the point on the soreen 3coecs 3 website to participate in 3 game

techncdogies as props in their play = use differend types of data, such a5 texd, images and numbeess, to create simple *  cul and paste, dmp snd drag drop and colour-code in order to group similar items,
s e information and communication technologies to access images and information products sequence svents and ibentify sxamples that illustrate key ideas

information, explore diverse perspectives and make sense of Hyeir workd " appty navigation skills when responding bo stimulus in multimedia nesources such » create and display their cwn information products in 2 way that suits different
*  useinformation and communications bechnologies as tools for designing, drawing. a5C0-ROMs. DVDs and approved websiles audientes

ediing, reflicting and compersing & safelyuse BT tools, Inchuding leaving electrical commections aone, sictiep upright ¢ compose and send electnahic mescapes such 35 emails
*  engage with bechnblogy for fun and fo make meaning, I froad of 2 computer, and carefully handling storage devices such as disks and * e drawing applications for a range of purposes, far example, graphis musi srore,

memary sticks,
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Supporting children’s
transitions

Transitions occur on a daily basis for families with young children. One of the sarliast
transitions for most children is the transition after birth from hospital to home.

In the first few years of life, children may also move from the care of a parent to a
grandparent, or move into child care and between rooms within the child care centre. As
children become older they may make the transition to kindergarten, and most children
experience the transition to school.

Change is a key feature throughout each of these transition periods. Children need to feel
secure, confident and connected to people, places, events, routines and understandings
when they move into new environments.

What does effective transition look like?
A combination of approaches and processes is required to support effective transition,
which is achieved when:

= pespectful, trusting and supportive relationships are maintained among all those
waorking with children and their families

+ information about the children is well understood, shared and valued
¢ children have the opportunity to have their say about what is important to them

= processes are adapted in response to the local communities

= children and families who require additional support are identified early, and
suppaort is planned and delivered through a collaborative approach.

Victorian Carly Years | earning ang Development Framewoek Tor Childre 1lom B rg:g,...l?l. YEATS 13



Who is involved in transition processes?

Children, families and early childhood professionals are invalved in the transitions
throughout early childhood. Successful transitions rely on children, families and early
childhood professionals developing positive, supportive relationships.

Children's learning and development is advanced when they fesl that the new environment
is a place where people care about them and where they can succeed. Families also need
to be valued and respected, as well as included in the new environment,

Children's transitions are mare successful when they are invalved in planning transition
programs, Il is important to listen to their perspactives.

Families are the most important people in children's lives and play a central role in
supporting their learning. They must be involved in the transition process = it is not only
children who experience changes during periods of transition.

Early childhood professionals from different contexts also have a lot to contribute to
children's transitions. They bring professional knowledge and experience about children's
learning and development. By sharing this knowledge and experience, and working

in partnership with families, educators can recognise a child’s strengths and plan
appropriate learning and teaching programs.

Supporting children’s learning and development through
times of transition

Children learn everywhere, all the time. It is now well recognised internationally that
when children experience learning opportunities that are responsive to their strengths,

interests, cultures and abilities, and build on their prévious experiences, their leaming and
development is enhanced.

14 WViclorian barly Years Learning and Development Framewark far Children fram Birth te Eight Years
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Througheut the early childheod peried, early childhood professionals develop their
knowledge of each child's strengths, interests, cultures and abilities. They also develop
strong relationships with children's families. Some of this knowledge is gained through
assessments of children's leaming and development = such as the School Entry Health
Questionnaire, the Parents Evaluation of Developmental Status or the Transition Learning
and Development Statement. Other knowledge is gained through the daily interactions
with children and their families.

When this information is shared with other professionals, new learning and development
opportunities can be planned in a way that responds 1o children®s strengths, interests,
cultures and build on what they have learned before,

Conversations between professionals about children’s leaming and development are
enhanced when the family is involved. It is also essential when sharing any information
about the child or family that the family's consent is gained.

The Transition: A Positive Start to School initiative

Starting school is a major life transition for children and their families. It's a time of
change that can be both challenging and exciting, in which children and families adjust to
new roles, identities and expectalions, new interactions and new relationships.

The Transition: A Positive Start to School initiative is an important step towards achieving
the following Blueprint goal:

... by the time Victorian children start school they will be ready to learn at school
and schools will be ready for them.

The initiative aims to improve children's experience of starting school by enhancing the
development and delivery of transition programs, This approach will enable a shared
understanding between early childhood services and schools about what is important for
children and their families during this exciting time.

It also introduces the Transition Learning and Development Statement, which families and
educators can use to share information about children's leaming and development.

The initiative is accompanied by a comprehensive Transition: A Positive Start to School
Resource Kit for schools and early childhood services, which provides detailed information
about effective programs and approaches to transition planning, including advice about
additional support for specific groups of children and families.

For children with a severe disability to make a positive transition from kindergarten to
school, the Sharing Our fourney resource has been developed. This includes a protocol

for early childhood senvices and schools, support groups for families and early childhood
professionals, and an information kit for families. The resource kit includes some
information sheets for families, a planner outlining actions to support the child's move
from kindergarten to school and an additional family section of the Transition Learning and
Development Statement.

Vickortn Early Yeers Dearning and Developmenl Frameweprk for Chiddoen Trom Bieth to Cig bl Years 35
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Conclusion

The Victorian Early Years Learning and Development Framework advances all children's
learning and development from birth to eight years. it does this by supporting all
early childhood professionals to work together and with families to achieve common
outcomes for all children.

It sets the highest expectations for all children in every community across Viclaria, and
generates new opportunities for families and early childhood professionals to work
together to advance all children's learning and development.

The Yictorian Framework emphasises the importance of collaborative, effective and
reflective practice. It inferms daily collaborations and interactions with children, families
and with other professionals. Local discussions and learning networks will enable
professionals to reflect on their work and on children's learning to inform future practice.
The Framework will be used as the basis for new research in early childhood. This will
support growth, transformation and continuous improvement of all professionals who
work with children in these formative early childhood years.

By creating a commaon language and understanding of children's learning and
development, the Framework supports opportunities for increased coordination and
integration of all early childhood services.

The Victorian Framework is enacted as early childhood professionals engage with it

and use it to inform their practice for the immediate and long-term benefit of all children
in Yicloria.

Victorian Carly Years Eearning and Development Framework for Chaldeen fron: Birth o Cight Year: 17



Appendices

Appendix 1: Overview of early childhood professional roles

Early childhood educators are defined in the Early Years Learning Framework for Australia
as all ‘early childhood practitioners who work directly with children in early childhood
settings’. This includes unqualified, certificate-qualified, diploma-qualified and degree-
qualified teachers or educators working across all forms of all early childhood settings.
These settings include long day care, family day care, occasional care, playgroups, outside
school hours care and kindergarten.

Teachers are degree-gualified and work as educators in early childhood settings and
schools, including special schools.

Early childhood intervention workers are professionals from a range of health and education
backgrounds who work in a variety of settings to support children with a disability or
developmental delay in early childhood education and care, and their families,

Maternal and child health nurses are registered nurses with qualifications in midwifery
and family and child health. They work in maternal and child health services, which offer
support, information and advice regarding parenting, child health and development, child
behaviour, maternal health and wellbeing, child safety, immunisation, breastfeeding,
nutrition and family planning.

Preschool field officers provide consultancy to kindergarten teachers and parents to
facilitate the inclusion of all children in state-funded kindergarten programs.

Inclusion support facilitators (1SF) are usually specialists in inclusive support practice. They
wark directly with child care services to support staff in a variety of ways, such as linking
services with other child care professionals, community groups and organisations; facilitating
skills development; assisting services to access specialised equipment; assisting with
inclusion readiness planning; and developing service support plans,

Education support officers comprise teacher aides and integration aldes who together play
an important role in supporting teachers and schools to implement inclusive approaches to

education. They support children and families who experience a disability or developmental
delay, or require access to a special needs program.

Student support service officers include visiting teachers, psychologists, guidance officers,
speech pathologists, social workers and other allied health professionals. Their role is to
enhance the capacity of Victorian govemment schools to meet the additional learning and
wellbeing needs of children and young people through the provision of access to school and
community specialist support.

Play therapists, health professionals and teachers support wellbeing and the continuity of
children's learning and deévelopment whilst accessing services through hospital settings.

Primary school nurses conduct health assessments of all students in participating schools
in their first year of schoof; provide follow-up contact with parents; respond to referrals from
school staff regarding identified health issues for students at any year level; and provide
referrals to relevant health practitioners.
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Primary welfare officers enhance the capacily of schools to support students whao are al
risk of disengaging from school and not achieving their educational potential. They inform
the development of tailored programs to meet the individual needs, interests and abilities
of ‘at risk’ students. Their work is central to building and maintaining continuity of care
for students and their families, by ensuring ongoing engagement with the school, school
community and relevant services.

Family support workers include professionals from a range of health, welfare and/or
education backgrounds, who provide support and services to vulnerable families to assist
with parenting capacity, family strengthening and connection with other community
supports and services. Family support workers are employed by lfamily support agencies.
Cultural organisations such as libraries, museums, zo0s, galleries and botanic gardens
employ early childhood professionals to design and deliver programs to support learning
and development for children and families. Early childhood services and schools work with
cultural organisations through on-site, online and owtreach programs.
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Appendix 2: Overview of early childhood services

Maternal and Child Health Services

Maternal and Child Health Services deliver a universal health service free of charge for all
Victorian families with children from birth to six years. The service supports families and their
children in the areas of parenting, child health and development, child behaviour, maternal
health and wellbeing, child safety, immunisation, breastfeeding, nutrition and family planning.

The Universal Maternal and Child Health Service consists of the Key Ages and Stages
consultations and a flexible service component. It also includes an enhanced service which
provides a more intensive level of support for children, mothers and families at risk of poor
health and wellbeing cutcomes, in particular where multiple risk factors for poor outcomes are
present.

The Maternal and Child Health phone line (13 22 29) is a 24-hour telephone line which provides
appropriate information, advice, support, counselling and referral to families with children from
birth to school age. More information about maternal and child health services is available at:
www.education.vic.gov.au/oced /maternal-child-health.html

Parenting services

The Department of Education and Early Childhood Development funds parenting information,
education and support services throughout Victoria. All parents and carers of children birth to
eighteen years can contact the services.

In the first instance, parents can contact Parentline, a statewide telephone information,
education and counselling service, for the cost of a local call. Parentline’s professional
counsellors provide advice on a variety of issues affecting parenting and relationships.
Parentline can provide contact details for community services and respects the confidentiality
and right lo privacy of callers, In addition to Parentline, the Vietorian Government funds a
network of regionally based parenting support services (Regional Parenting Services).
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The Victorian Government will also conduct an Early Home Learning Study. The Study will be

of international significance and will support vulnerable families to promote their home as a
positive learning environment for their children. The Study will support 2000 vulnerable families
to strengthen their home environment for learning and at the same time build the evidence base
around what works.

Regional Parenting services

Regional Parenting Services promote the independence and healthy development of families
with children aged birth to eighteen years by providing information and education on parenting
to parents and professionals who work with parents and children (for example Maternal and
Child Health nurses, teachers and child care workers). They provide families with the opportunity
to participate in local, effective and relevant parenting programs that focus on key transition
points in the lives of children and families. To reinforce the importance of parent education for all
members of the community, parenting groups are run in easily accessible venues such as schools,
preschools and neighbourhood houses.

Regional Parenting Services operate in all Department of Education and Early Childhood
Development regions. Regional Parenting Services also offer consultation, linkages, resources
and professional development to professionals who work with families. A list of these services can
be found on the Parentline website at: www.parentline.vic.gov.au

Playgroups

Playgroups are an excellent way for babies, toddlers, preschoolers and their parents to socialise.
They are informal, low cost and run by the parents. Parents stay with their children at playgroup.
This gives them the chance to meet other people going through similar experiences and break
down the isolation that can come with caring for young children. Families can be gently introduced
to community, health and support services while they are at playgroup.

The Supported Playgroups and Parent Groups Initiative is a Victorian Government program that
aims to engage disadvantaged and vulnerable families and provide quality play opportunities for
children at a critical time in their development. The initiative builds parents’ capacity to support
their children’s health, development, learning and wellbeing, and aims to increase families’
participation and linkages with other early years services and supports. More information about
playgroups is available at: www.playgroup.org.au/

Child care

Child care is provided for children in a range of settings. Child care services provide active, play-based
education and care programs including long day care, occasional care, family day care and outside
school hours care services. In Victoria, all these services are required to be licensed and must meet
the requirements of the Children’s Services Act 1996 and the Children’s Services Regulations 2009.

Long day care services, outside school hours care services and family day care services are
typically used by working parents and the hours of operation are structured to meet these
families’ requirements. The Commonwealth Government provides funding for eligible families to
assist them in meeting the costs of these services.

Victorian Carly Years Learning and Development Framework for Children from Birth to Cight Year: 41



Occasional care is generally provided for short periods of time in a variety of settings,
including neighbourhood houses and sports and leisure services.

Long day care, occasional care and family day care services predominantly cater for children
aged birth to five years, while outside school hours care services provide care for primary
school-aged children. More information about childcare is available at:
www.education.vic.gov.au/ecprofessionals/childcare/default.htm

Kindergarten

The Victorian Government provides funding to kindergarten programs delivered by a
qualified early childhood teacher for children in the year before school. Additional subsidies
are provided by the Victorian Government that makes kindergarten free for:

o three and four year old Aboriginal and/or Torres Strait Islander children
e three year old children known to Child Protection

e fouryear old children who hold, or whose families hold a Health Care Card,
pensioner Concession Card, Department of Veterans Affairs Gold Card, Temporary
Protection/Humanitarian Visas 447, 451, 785 and 786, Asylum Seeker Bridging
Visas A-F, Refugee and Special Humanitarian Visas 200-217, and triplets/
quadruplets in the same year of kindergarten.

Many kindergartens also provide programs for three year old children as an introduction to
four year old kindergarten.

More information about kindergarten is available at:
www.education.vic.gov.au/earlychildhood/careandkinder

Kindergarten Inclusion Support Services

Kindergarten inclusion support services (KISS) provide supplementary assistance to
support the inclusion of children with severe disabilities in their local kindergarten
programs. An inclusive program encourages and allows all eligible children to access
and participate in the kindergarten program. Inclusion fosters the development of a
sense of belonging and respects individuality and diversity, in order to promote learning,
development and wellbeing in children’s early years.

This program is funded by the Victorian Government through the Department of Education
and Early Childhood Development and the Commonwealth Government.

More information about kindergarten inclusion support services is available at: www.
education.vic.gov.au/ecsmanagement/careankinder/inclusion/disabilities.htm

Early Childhood Intervention Services

Early Childhood Intervention Services (ECIS) support children with a disability or
developmental delay from birth to school entry and their families. ECIS provide special
education, therapy, counselling, service planning and coordination, assistance and
support to access services such as kindergarten and child care.
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Services are tailored to meet the individual needs of children and focus on supporting
children in their natural environments and in their everyday experiences. These services are
funded through the Department of Education and Early Childhood Development and provided by
specialist children's services teams and early childhood intervention agencies,

The averall aim of these services is to provide families with the knowledge, skills and support

ta meel the needs of their children and to optimise children's development and their ability

to participate in family and community life, All services are provided using a family-centred
approach, recognising the importance of working in partnership with the family. More information
about ECIS is avallable at: wew.education.vic.gov.au/ecsmanagement /intervention/

Program for Students with Disabilities

Program for Students with Disabilities is an additional program for a defined student
population with moderate to severe disabilities. The Program far Students with Disabilities
supports the education of students with disabilities in Victorian government schools by
providing schools with additional resources. Resources are provided to schools to assist in the
education of students with disabilities, not to individual students. More information about the
Program for Students with Disabilities is available at:
www.education.vic.gov.au/healthwellbeing/wellbeing disability/

The broader context

Children are at the centre of the Ecological Model of Child Development that illustrates the
broad social, political and economic environment.

This model illustrates the strong network of services and programs that exist to support
children's learning and development.

This model identifies families as significant influences throughout childhood and illustrates a
range of other factars that may impact on learning and development.

Fig 3: Ecological model
of child development,
adapted from
Bronfenbrenner, 1979
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Appendix 3: Overview of key discipline-specific resources

Early childhood professionals are informed by a range of discipline specific resources. &

list of key resources i< below, The Victorian Framework complements, rather than replaces
these resources. Professionals will continue to use these resources and will also use the
Victorian Framework to support common understandings and shared conversations with other
professionals and families to support children's learning and development.

Maternal and Child Health

Maternal and Child Health Practice Guidelines 2009 - cover the Department's pllated new Key
Ages and Stages framework, guidelines, contexts and definitions. The guidelines are available
at: weww.education.vic.gov.au/ecsmanagement /meh/policy

Key Ages and Stages (KAS) Service Activity Framework - March 2009 - introduces a new
approach to the ten KAS visits provided to parents and children by the universal Maternal and
Child Health Service. The new framework sets out new evidence-based activities for each of the
ten age and stage visits. The framework is available at: www.eduweb.vic.gov.au/edullbrary/
public/earlychildhood /mech/serv_activity_frameworkmarog. pdf

The Enhanced Maternal and Child Health Service Guidelines 2003-04 were developed as part of
2 wide-ranging information management strategy. The guidelines are available at:
www.eduweb.vic.gov.an/ edulibrary/ public /earlychildhood /mch/ guidelinemchenhanced. pdf

Early Childhood Intervention Service (ECIS)

The Early Childhood Intervention Service Program Framework promaoles the development and
implementation of evidence-based approaches in service delivery components within ECIS

and assists providers in understanding their roles and responsibilities with the service system.
The framewaork is available at: www.eduweb.vic.gov.au/edulibrary/public/earlychildhood/
intervention/frameworkzoos. pdf

The Specialist Children's Service (5CS) Program Standards were developed by SCS service
providers as a practical tool for continuous quality improvement. The standards apply to 5C5
teams, early intervention services and preschool field officers. They are available at:
www.sduwsb.vic.zov.au/edulibrary/public/sariychildhoad /intervention/ programstandards.pdf
Kindergarten Inclusion Support Services for Children with Severe Disabilities provides
information about the support of children with severe disabilities in Victorian kindergarten
programs. These documents are available at: www.education.vic.gov.au/ecsmanagement
careankinder [inclusion /disabilities.htm

Early childhood education and care services

The Early Years Learning Framework for Australia is the first national learning framework for all
educators working with children from birth to five years.

The framework and other key documents for the framework can be found at: weww.deewr.gov.au
EarlyChildhood [Policy_Agenda [Quality/Pages/EarlyYearsLeamingFramework.aspx
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The Outdoor Play Guide for Victorian Children’s Services provides information about the
planning and design of the outdoor play space for children. It is available at:
www.education.vic.gov.au/ecsmanagement/careankinder/csg/outdoorguide/default.htm

The VicRoads, Starting Out Safely (SOS) program is designed to provide road safety information
and support to families of children under six years of age. The program aims to encourage
families to act as role models in road safety, to supervise children effectively in and near the
traffic and to educate children in pedestrian and passenger safety. The program is delivered
through maternal and child health, family day care, and early childhood services. It is available at:
www.vicroads.vic.gov.au/Home/RoadSafety/TrafficSafetyEducation/earlychildhood

National Healthy Eating and Physical Activity Guidelines for Early Childhood Settings provide
evidence-based, practical information and advice to support and promote healthy eating and
physical activity in children attending early childhood settings. The Guidelines are linked to
the new National Quality Framework for Early Childhood Education and Care currently being
developed by the Department of Education, Employment, and Workplace Relations. Guidelines
are available at www.health.gov.au/internet/main/publishing.nsf/content/phd-early-
childhood-nutrition-index

School services

The Victorian Essential Learning Standards (VELS) is the Prep to Year 10 curriculum for Victorian
schools. The VELS is available at: www.vcaa.vic.edu.au/prepio/vels/index.html

The P-12 Principles of Learning and Teaching articulate six principles that can be used by
schools, teams of teachers and individuals to reflect on practice and support professional
dialogue to strengthen pedagogical practices. The principles are available at: www.education.
vic.gov.au/studentlearning/teachingprinciples/principles/principlesandcomponents.htm

The e* Instructional Model is designed to assist school leaders and teachers to develop a
shared understanding of how teachers can improve their practice as well as to provide a
focus for professional learning and growth. It is available at: www.education.vic.gov.au/
management/schoolimprovement/panddc/default.htm

Shared Vision; Resource Kit for Outside of School Hours Care is a practice document for
educators in Qutside School Hours Care. The 2004 edition forms part of a resource kit
produced by Community Child Care Association. Shared Visions draws on the expertise of
Community Child Care to provide the outside school hours care sector with a resource to assist
programming. It is available at: www.education.vic.gov.au/earlylearning/eyldf/default.htm

The VicRoads, Kids on the Move is the core traffic safety education resource for primary
schools. It targets a minimum level of traffic safety education for children in Prep to Year 2.
Primary school road safety education focuses on passenger and pedestrian safety. Children
begin to take more responsibility for keeping themselves safe on the road - such as
remembering to use a seat belt and using the correct road crossing procedure. It is available
at: www.vicroads.vic.gov.au/Home/RoadSafety/TrafficSafetyEducation/primaryschools
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Aboriginal Early Years Support

The In Home Support for Aboriginal Families Program Guidelines have been developed to
provide direction for those interested or invelved in the In Home Suppert for Aboriginal
Families {in Home Support) initiative, In particular, they provide guidance to support
funded agencies to implement this initiative, The guidelines are available at:
www.eduweb.vic.gov.au/edulibrary/public/earlychildhood /inhomesupport.pdf

The Koorie Kindergarten Inclusion Kit provides a kindergarten cultural awareness tool to
enhance support for Aboriginal children. It also provides material to promote the values of
kindergarten to aboriginal children and their families. It is available at: www.education.vic.
gov.au/ecsmanagement/careankinder/inclusion/koorie.htm

Dardee Boorai: the Victorian Charter of Safety and Wellbeing for Aboriginal Children and
Young People defines key actions and measures of progress required in improving the
safety, health, development, learning and wellbeing of Aboriginal children and young
people. It is available at: www.education.vic.gov.au/edulibrary/public/ govrel [ policy/
thecharter/dardeebooral /charter.pdf

The Wannik education strategy for Koorie students reinforces the Government's

commitment and is the major strategy in place to improve educational outcomes for Koorie
students. It is available at: www.education.vic. gov.au/about/directions/aboriginal /'wannik/
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" Where do you feel happy at kindergarten,
who would be with you and what would
you be doing?"

“The sand, the turtle, | ke it*

|aafar, Age § years,
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Appendix 5: Glossary

Active involvement in learning: occurs in an active leaming environment in which children
are encouraged to explore and interact with the environment to make (or construct) meaning
and knowledge through their experiences, social interactions and negotiations with others.

To support active invelvement in learning educators play a crucial role of encouraging
children to discover deeper meanings and make connections among ideas and between
concepts, processes and representations,

This requires educators to be engaged with children's emeotions and thinking. (Adapted
from South Australian Curriculum Standards and Accountability (SACSA) Framework,
General Introduction).

Agency: being able to make choices and decisions, to influence events and to have an
impact on one's world,

Attend: being attentive and aware. Children display a range of non-verbal signals,
including eye contact, body orientation, stillness and an alertness. Gauging a childs
attendance is useful, far example with infants and toddlers, where English is not the first
language, or if augmented communication is used.

Attunement: includes the alignment of states of mind in moments of engagement, during
which affect is communicated with facial expression, vocalisations, body gestures and eye
contact.

Communities: social or cultural groups or networks that share a common purpose,
heritage, rights and responsibilities and for other bonds. ‘Communities’ is used varipusly
to refer, for example, to the community within early childhood settings, extended kinships,
the local geographic community and broader Australian society.

Dispositions for life long learning: enduring habits of mind and actions, and tendencies
1o respond in characteristic ways (o situations, for example, maintaining an optimistic
outlook, being willing to persevere, approaching new experiences with confidence,

Inclusion: involves taking into account all children's social, cultural and linguistic diversity
(including learning styles, abilities, disabilities, gender, family circumstances and
geographic location) in curriculum decision-making processes. The intent is to ensure that
all children's experiences are recognised and valued, and that all children have equitable
access to resources and participation, and opportunities to demonstrate their leaming and
to value difference.

Involvement: a state of intense, whole hearted mental activity, characterised by sustained
concentration and intrinsic metivation. Highly involved children (and adults) eperate at
the limit of their capacities, leading to changed ways of responding and understanding
leading to deep level learning (adapted fram Laevers, 1994).

Children's involvement can be recognised by their facial, vocal and emotional expressions,
the energy, altention and care they apply and the creativity and complexity they bring to
the situation. (Adapted from Reflect, Respect, Relate, DECS z008)
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Literacy: in the early years, literacy includes a range of modes of communication,
including music, movement, dance, story telling, visual arts, media and drama, as well as
talking, viewing, reading and writing,

Multidisciplinary approaches: describes a partnership where two or more professionals
are involved in the provision of integrated and coordinated services for children and
families to support the best outcomes. In the early years, multidisciplinary approaches
may include, but are not limited to educators, community workers, allied health
professionals and medical personnel,

Rumeracy: broadly includes understandings about numbers, structure and pattern,
measurement, spatial awareness and data, as well as mathematical thinking, reasoning
and counting.

Pedagogy: early childhood educators’ professional practice, especially those aspects that
involve building and nurturing relationships, curriculum decision making, teaching and
learning,

Shared sustained conversations: can be both child initiated and adult initiated. They
are an effective learning /teaching interaction whare two ar more individuals share thair
thinking for a sustained time, work together to make obsenations, solve a problem,
clarify a concept, extend ideas and narratives, or evaluate activities (adapted from Siraj-
Blatchford, 2003).

Spirituality: refers to a range of human experiences including a sense of awe and wonder,
a search for purpose and meaning and the exploration of being and knowing.

Technologies: includes much more than computers and digital technologies used for
informatian, communication and entertainment, Technologies are the diverse range of
products that make up the designed world. These products extend beyond artefacts designed
and developed by people and include processes, systems, services and environments.

Texts: things that we read, view and listen to and that we create in order to share meaning.
Texts can be print-based, such as books, magazines and posters or screen-based, for
example internet sites and DVDs, Many texts are multimodal, integrating images, written
words and/for sound,

Transitions: the process of moving between home and childhood setting, between a range
of different early childhood settings, or from early childhood settings to school settings

The United Nations Convention on the Rights of the Child (1989): advances an image of
children as subjects of rights and full members of society, capable of participating in their
social worlds through their relationships with others.

The 54 Articles contained in the UNCRC (1989) promote children's rights through four key
principles, namely:
1. protection against discrimination

Young children and groups of children must not be discriminated against. Discrimination
muay take the form of reduced levels of nutrition; inadeguate core and altention; restricled
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opportunities for play, learning and education; or inhibition of free expression of feelings
and views.

2. the right to survival and development

All measures possible to create ... conditions that promote the wellbeing of all young
children during this critical phase of their lives.

3. the best interests of the child

This applies to all actions concerning children and requires active measures to protect their
rights and promote their survival, growth and wellbeing, as well as measures to support and
assist parents and others who have day to day responsibility for realising children’s rights.

4. the right to participation
The child has a right to express his or her views freely in all matters affecting the child,

and to have them taken into account. This right reinforces the status of the young child as
an active participant in the promotion, protection and monitoring of their rights.

United Nations Committee on the Rights of the Child (CRC) the body of independent
experts that are appointed to monitor implementation of the UNCRC

General Comment No. 7 “Implementing child rights in early childhood’ (2005) (CRC/C/
GC7): a statement by the committee that seeks to guide States with respect to the
measures required to secure implementation of the various rights under the CRC (CRC/C/
GCy, 2005: 2). The value of this document for early childhood professionals is that it
acknowledges the tensions around enacting the key principles underlying children’s rights
and explores principles and practical measures for implementing rights-based principles
in early childhood educational contexts.

The Victorian Charter of Human Rights and Responsibilities Act 2006: is an Act of
Parliament that clearly sets out our rights and freedoms, and the responsibilites that
go with them, in one document. The Charter is an agreed set of human rights, freedoms
and responsibilities protected by law. Government departments and public bodies must
observe these rights when they create laws, set policies and provide services.

This means that Government, public servants, local councils, Victoria Police and others
are required to act in a way that is consistent with the human rights protected under the
Charter. These bodies will have to comply with the Charter and take human rights into
account in their day-to-day operations.
www.equalopportunitycommission.vic.gov.au/home.asp

Wellbeing: Sound wellbeing results from the satisfaction of basic needs - the need for
tenderness and affection; security and clarity; social recognition; to feel competent;
physical needs and for meaning in life (adapted from Laevers 1994). It includes happiness
and satisfaction, effective social functioning and the dispositions of optimism, openness,
curiosity and resilience.
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